Ten-year old Auggie Pullman wants to be ordinary; he does ordinary child activities such as eating ice cream and playing on his Xbox. But no matter how much he wants to be ordinary, he cannot be. Other kids run screaming from him, and he encounters stares wherever he goes.
the areas of communication and social interaction can put students with ASD [autism spectrum disorders] at risk for social isolation and bullying" (p. 65).
Teachers' attitudes can exacerbate the issues students with disabilities must overcome. Hedges et al. (2014) indicated that teachers reported feeling unprepared, unknowledgeable, and unsupported when dealing with students who have disabilities. Davis, Cook, and Ostenson (2015) asserted that labeling students with one disorder or another perpetuated the stigma attached to these students, and they instead suggested that teachers empower students with constructivist and self-directed learning. When writing to present the research study findings regarding the effects of labeling for special education students, Stacie Marsh (2008) stated that, "Teacher attitudes towards students labeled with disabilities play a critical role in the success of student achievement in the general curriculum" (p.2).
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Literature as Catalyst for Change
Our action-research model of using YAL to change perceptions on timely and relevant issues was based on recent studies investigating the effectiveness of YAL to increase empathy on various social-justice issues (Hayn, Clemmons, & Garner, 2013; Hill, 2009) . Malo-Juvera (2014) examined how YAL affected adolescents' acceptance of rape myth. The study found that reading intervention can lower adolescents' rape-myth acceptance. The study's focus on YAL supports the idea that perceptions of important social issues can be addressed through YAL. Cameron and Rutland (2006) conducted a six-week research study analyzing how nondisabled students were affected by reading books containing disabled characters. The results indicated that "this type of intervention could allow for widespread reduction in prejudice to occur without the need for everyone to have an outgroup friend" (Cameron & Rutland, 2006, p. 470) . Even more promising, the study showed that this type of intervention could be administered with positive results before inclusion of a new disabled student. Garrison (2008) looked at the effects of reading Steinbeck's Of Mice and Men using reader response theory so that students could understand disability through a sociocultural context, and he noted, "Awareness of disability as a sociocultural construct creates opportunities to explore how literature reflects propagates beliefs and values" (Garrison, p. 16 ).
Inclusion of students with disabilities into general education classrooms is not simply a requirement of the Individuals with Disabilities Act (IDEA); it is a matter of social justice. In their article "Facilitating Inclusion: Young Adult Literature as a Tool, " Hayn, Hazlett, and Sweeney (2009) discuss the social rejection faced by disabled students and/or students with congenital conditions, and they detail the difficulty of building an accepting, open attitude in classrooms. Barriers to creating comfortable classroom climates that emphasize respect for all students are difficult to eliminate. Students' immaturity and desire for conformity compound the problem: often they bully or exclude individuals who look different or behave differently.
Talking openly with non-disabled students about acceptance proves difficult. What can we do to integrate teens with their peers in authentic and meaningful ways without creating or exacerbating stigmas? Andrews (1998) believes that reading literature about disabilities, followed by discussion, can be influential in helping non-disabled students develop awareness, understanding, and compassion. These experiences might even lead students to view individuals with disabilities more positively. Other authors support this position and use of young adult literature (YAL) to accomplish this, including Blasingame (2007) , Christenbury (2006) , Henderson (2009 ), Kennedy and Menten (2010 ), and Reid (2010 .
In particular, Cart (2006) asserts that all of us are aware of disabled students, but schools seldom have plans to deal with them. He affirms that many disabled students are still ignored, patronized, bullied, or otherwise stigmatized by classmates. Understanding what disabled students endure is crucial for individuals who are no disabled. As Cart eloquently states, "Kids need to learn empathy. They need to learn how the other can become us" (p. x). Cart believes that a viable way for students to learn empathy is "through reading fiction that capturesartfully, authentically, and unsparingly-the circumstances of kids" (p.xiii) who are in such situations. Ball and Green (2014) conducted a study on school leaders' attitudes regarding inclusion of students with disabilities; the study sought to establish a link among training, attitudes, and practices of educational leaders related to students with disabilities. The 170 participants reported that students with disabilities constituted 5%-20% of their student bodies. This statistic is consistent with the U.S. Department of Education's (2011) reports: roughly 12% of students in public schools have disabilities, and of this group 90% spend at least some time in generaleducation classes. "According to the results of this study, there is a relationship between the training and experience of school leaders and their attitudes...Additionally, their attitudes toward the inclusion of students with disabilities were slightly negative" (Ball & Green, p. 75) . The results indicated that school leaders often focus on the level of disability when making placement choices. The researchers further noted, "Based on the data analysis, the more training and experience school leaders had, the more negative their attitudes were toward inclusion" (p. 70).
The need for empathy and acceptance of students with disabilities becomes even more critical when we examine research supporting the claim that students who are included in general education settings typically fare better than those who are kept isolated in special education programs (Artiles, Harris, & Rostenberg, 2006; McKlesky & Waldon, 2011) .
It is imperative that meaningful inclusion of students with disabilities is an issue upon which schools, administrators, and teachers must continue to improve (Artiles, Harris-Murri, & Rostenberg, 2006 , & Cart, 2003 . Kennedy and Menten (2010) believe that secondary classrooms are excellent platforms to use to discuss issues of disability in an attempt to bridge
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In summary, Hayn, Hazlett, and Sweeney (2009) 
remind us:
The inclusion of literature where individuals with disabilities, conditions, and/or illnesses are portrayed as functional, independent, and proactive role models in realistic settings is one positive approach to achieving these desired goals; in so doing, we promote awareness, sensitivity, and tolerance of individual differences, while combating many of the issues related to peer and social rejection. (p. 9)
Action Research Method
Action research involves a practitioner's reflection upon professional practice and actively involves the researcher as a participant in the process of investigation in a specific setting (Stringer, 2013) . According to Stringer (2013) , "Unlike experimental or quantitative research that looks for generalizable explanations related to a small number of variables, action research seeks to engage the complex dynamics in any social context" (p.1). Thus, action research dynamically engages the practitioner as researcher to investigate, solve problems, and improve situations that are in a specific time, place, and context. The authors of this article have previously examined changing attitudes among preservice teachers through the use of action research with YAL. Based on the results of previous studies, we believe that YAL could change preservice teachers' attitudes toward young teens with disabilities. Our model is based on the use of YAL to change perceptions about timely and relevant issues and was based on recent studies investigating the effectiveness of YAL to increase empathy on varied social justice issues (Clemmons, Hayn, & Olvey, 2014; Hayn, Clemmons, & Garner, 2013; Hill, 2009) . With this goal in mind, we designed pre-and postreading surveys (Figure 2 ) to target candidates' awareness of disabilities and perceptions of teachers' responsibilities toward creating a safe and inclusive environment for all students. The survey was administered in a mid-size metropolitan research university in the MidSouth. After receiving the university's Institutional Review Board approval, the survey was administered before and after reading Palacio's Wonder (2012) ; participants had also engaged in a critical analysis of the text. The novel was required class reading in a combined undergraduate and graduate-level adolescent literature and literacy course one of the authors teaches, but participation in the pre-and post-reading surveys was entirely voluntary and was not tied to a grade for the class. A graduate assistant administered the survey and conducted the class activities and discussions that pertained to the book.
The survey questions were designed to measure teacher candidates in three different categories: teacher responsibility in the classroom regarding students with physical differences (questions 1, 2, 5, 7, and 9), knowledge of conditions that cause physical differences (questions 3, 6, and 8), and personal reactions of teacher candidates toward students with physical deformities (question 4 and the short answer question). These aforementioned categories were used in the creation of the survey, but they were not listed on the survey. A Likert scale of Agree (A), Disagree (D), and Unsure (U) was used for nine of the questions. A short-answer question concluded the pre-reading survey, and an additional short answer question was included on the post-reading survey.
Following the administration of the pre-reading survey, the class was instructed to read the book. After students had read the book, class time was then spent in open discussion and activities related to the book. The activities were designed to help the pre-service teachers learn the importance of discussing the challenges students with disabilities face with all of their future students. The activities also helped develop an understanding of the role teachers must play in creating a safe, inclusive, and comfortable environment for all students.
In the book, Auggie has a combination of a genetic disorder and Treacher-Collins syndrome, a genetic craniofacial abnormality that can cause many physical problems related to hearing, breathing, and swallowing. To tie the discussion of disabilities directly to Wonder, the first activity began with graduate assistant introducing Marcus Julinai's public, shareable Prezi presentation on Treacher-Collins syndrome (https://prezi.com/xvyv2qsj1feo/treacher-collinssyndrome/). The presentation contains two clips, one of which is narrated by an eleven-year-old boy with the syndrome. This video was particularly moving for the preservice teachers, and the class agreed that the video would be beneficial to use with students as a catalyst for discussion in classrooms. The video would allow students to become accustomed to seeing someone who looks very different from themselves, and it would illustrate that people with disfigurements and/or disabilities want and need the same types of things as people without them. The opening presentation was followed by a group activity titled "Four Sides of the Story." Wonder tells its story from multiple characters' perspectives, which forms a more complete picture of the experience. The class focused on "the Halloween incident" in which Auggie shows up at school unrecognized in a mask and overhears his peers and friend Jack mocking him. Auggie, Via, Summer, and Jack all experience this incident differently, so the preservice teachers worked in groups to compare and contrast the different versions. Afterward, students shared their discoveries in a whole-group discussion. They reported that the different perspectives fostered empathy by demonstrating why people make different choices, and they showed how someone can easily fall into saying or doing something mean without necessarily intending to. Notably, the conversation shifted toward teacher responsibility in fostering inclusion, and the class discussed instances in the book when a teacher could have done something differently to prevent Auggie's discomfort.
After the class activities and discussion concluded, the post-reading survey was administered. The post-survey was analyzed alongside the pre-reading survey to determine if perceptions had changed and/or knowledge of the topic had increased.
Results
The current study included 14 participants, and there was no attrition across the course of the study. The small sample size should be noted as a limitation of this action research. The demographic information shows eight female and three male preservice teachers participating in the study, with ages ranging from 21-60+. There were eight participants that labeled themselves as white, and three labeled themselves as African-American. The academic majors were mostly English Language Arts, but as the activity was conducted in a course used as an elective, there were also majors in social studies, math, and French. Most of the participants reported having had some sort of interaction with people with a physical deformity, although two preservice teachers noted that they had not.
The categories of teacher responsibility, knowledge, and personal reaction were all considered in the data analysis. In the area of teacher responsibility, there was a clear shift in perceptions on all of the questions. The most dramatic change was seen on Question #5, "When a student with a severe physical deformity attends a general education class for the first time, all of the students should be prepared ahead of time so that the students can ask questions and know what to expect." On the pre-survey three participants marked "Agree," four marked "Disagree,"
and seven marked "Unsure." On the post-survey 12 pre-service teachers marked "Agree," while only two marked "Unsure." This result indicates that the book made pre-service teacher participants realize the necessity of educating non-disabled students alongside disabled peers and thus creating a more comfortable, understanding environment.
Another dramatic shift in answers was discovered on Question #9, "People with physical deformities feel ordinary to themselves; it is how other people treat them that make them feel different." On the pre-survey, only four participants marked "Agree"; however, on the post, ten participants agreed with this statement. These results indicate that the preservice teachers in the study experienced increased empathy and understanding for the experiences of students with disabilities.
In the category of knowledge of conditions that cause physical differences, there was a positive shift in knowledge acquisition across the questions. On the pre-survey few people knew about Treacher-Collins or craniofacial abnormalities, but by the post-survey all but one participant indicated a knowledge of both conditions. Before exposure to this study, only eight participants knew that severe physical deformities could cause other health issues, but by the post-survey 11 participants agreed.
Growth was also apparent in the short answer questions related to the personal reaction category. The first short-answer question on the post-survey asked participants to think about the situation they wrote about on the pre-survey and to analyze the experience again after reading 
Conclusion
The results of this action research, even given its small sample size, add to the growing body of research demonstrating the efficacy of YAL in the classroom. The perception of preservice teachers' attitudes toward disabilities showed positive changes, and this study serves as a call to action for teachers to search for quality YAL that can effectively teach social-justice issues. A list of YAL containing themes related to disability is listed in Figure 1 . The participants in this study noted that they feel better able to address issues of disabilities and/or physical deformities as a result of their exposure to Wonder and the class discussions and activities, which was the hope of the authors.
Wonder is the consummate text for addressing discomfort regarding physical difference.
What can teachers do to help their students learn how to "choose kindness"? A National Public Radio (NPR) story (2013) reports that Palacio's book has made an impact and been embraced by towns, schools, and the craniofacial community. This action research adds to a growing body of evidence demonstrating the power of YAL to change perceptions. The results demonstrate that reading the book positively impacted preservice teachers, and they suggest the potential power that the book can have with teens. A list of additional resources for teaching acceptance of individuals with disabilities is contained in Figure 3 . As one candidate noted, "From reading 
Post-reading survey questions:
How do you feel when you reflect back on the previously mentioned experience now that you have read Wonder?
Write comments and reflections about your knowledge and experiences after reading Wonder and participating in course activities and discussions related to the book. Figure 3 Additional Resources 1. http://rjpalacio.com/for-teachers.html
The author of Wonder has provided questions for teachers to think about and discuss with regards to the book. Many of the questions relate to the themes of inclusion and acceptance. 
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